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This paper explores the theoretical foundations, historical evolution, diverse forms,
and pedagogical implications of alternative education as a transformative response to
conventional schooling systems. It provides an in-depth analysis of various models,
including Montessori, Waldorf, unschooling, democratic schools, and online learning
platforms, with attention to their philosophical underpinnings, operational challenges, and
societal impact. Drawing upon global examples, the study highlights both the benefits—
such as personalized learning, life skills development, creative expression, and cultural
relevance—and the limitations of alternative schooling environments. Furthermore, it
underscores the role of student agency, teacher autonomy, and flexible infrastructure in
shaping meaningful educational experiences outside traditional paradigms. The conclusion
advocates for broader recognition of alternative education's contributions to educational
theory and practice, emphasizing its potential to influence mainstream reforms through
inclusive, student-centered innovation.
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1. Introduction to Alternative Education

Alternative education is the theory and practice of education that seeks to change the
method and regulation of schooling away from mainstream education, which is included
within the regulatory framework of the State and its education agencies but for accepted by
that framework under its own terms and invariant but for modification accepted only after
negotiation and often compromise. However, because no legal definition succinctly
encapsulates alternative education, similar programs exist outside the framework of
alternative education. Alternative education is a movement and a theory, now over a
hundred years in its history and development, that is a site of struggle between mainstream
education reformers who propose piecemeal technical solutions and contrasting visions and
policies, illustrating a wider and deeper ideological struggle over a regime of truth about
education. The movement draws on a rich literature that dates back to the New Education
Movement of the late nineteenth century (C. Hartman, 1980).

All alternative schools can be defined together in the context of their operation
outside the State and/or School District system and the educational regulatory framework
via which the majority of schools operate. A considerable number of alternative schools
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have operated since the mid-1980s outside this system, teaching with curricula entirely
different from that provided by the Ministry of Education, but most of these schools are not
recognized in connection with alternative education in Japan. Education — parenting and
schooling — in Japan is closely connected to one’s profession and career. Because of this,
schools (including alternative schools) facing unique challenges not present in conventional
schools face strong resistance from already established authority and schooling that
operates with curricula within confines sanctionable under the jurisdiction of the State. This
context found both opportunity and challenge for alternative schools. They fought against
this challenge for their day-to-day operation and at the same time took this opportunity to
freely explore alternative education with unprejudiced beliefs and imagination.

Alternative schools can also be delineated with specific policies within alternative
education as main premises and those which make only partial policies based on such
premises as sub-categories. This way, sixteen sub-categories can be identified, some of
which naturally have more facility in constructing small but robust networks of schools.
There are examples of schools in other sub-categories not engaging with education issues in
a more long-term and effective manner. Of all the categories, some examples of the schools
that robustly build communities of trust among interested students/educators so that the
schools are places of mutual and affirmative education can be observed as models for new
alternative schools.

2. Historical Background

The earliest forms of alternative schools appeared in Boston in the early nineteen
sixties, coupled with the growth of the counter-cultural movement. Similar schools sprung
up in Philadelphia and New York. Some new schools were independent of the existing
school districts while others were examples of intra-district realignment. Administrators
and Board Members introduced new schools at a slower pace. Partly at their urging,
experimentation in controlled environments was attempted. Cooperative Schools were built
from scratch and curricular innovations sprouted. Additional conditions of success were
suggested. Alternative schools are a product of society; they are attempts to nurture growth
in a dynamic world. Should the world remain static, the moves in a direction away from
mainstream education would cease. (C. Hartman, 1980). In response to a change in
American society in the late 1960’s and early 1970’s the program for alternative education
began. Each of the conditions required for a school to have a comprehensive approach to
innovative education should now be examined in light of the genealogy and present
operation of alternative programs in the Rochester City School District. This negative
projection indicates new schools will need time to consolidate gains. It is the opinion that at
least one of the alternative schools will survive in one form or another. Alternatively, other
opportunities for schooling may spring up, offering lenses through which to look at
questions faced by each American citizen. In closing, some hopes are expressed for the
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future these choices will afford. Suburban children who attend alternative schools show
year to year changes in their self-concepts that are greater than those of controls. In
administration and faculty, the alternative settings are perceived as having more authority.
The importance of autonomy in self-design school like settings is underlined.

3. Types of Alternative Education

General Types of Alternative Schools (Rix & Twining, 2007) reported that some
educators scoffed at the idea that alternative schools offer anything of value for learning.
She described these three types as follows. ® Type I, "Popular Innovations" were schools of
choice, which sometimes resembled magnet schools, and were likely to reflect
programmatic themes or emphases related to content or instructional strategy. Types I
alternatives were urban, suburban, and rural, primary/elementary, secondary, and K-12,
and public, private, and parochial. They served homogenous, heterogeneous and
racially/ethnically diverse populations. ® Type II, "Last Chance Programs" were programs
to which students were usually sentenced as one last chance prior to expulsion. Type II
alternatives tended to find themselves principally (or exclusively) in large cities. Most were
public schools, sometimes operated by local education authorities, sometimes funded by
them but run by outside agencies. characterized Type II alternatives as invariably
underfunded, often needing to do more with less. ® Type III, "Remedial Focus" alternatives
were designed for students needing remediation or rehabilitation - academic,
social/emotional or both. Type III alternatives were invariably public and offered to grades
1-12. These programs often had long waiting lists, in many cases because of district-wide or
even state-wide limits on enrollment. Feeder schools were sometimes open to suggestions
regarding students for whom alternative placement might be advisable, but most were not.
Rather, selection of pupils was often driven by parents, in many cases with little or no input
from school authorities.

3.1. Montessori Education

Surely one of the most widespread and talked about alternative education systems
in America is Montessori education, developed by the Italian physician, Dr. Maria
Montessori, a century ago. Montessori education is now in over 550 public, as well as over
3000 private schools in the U.S. (S Lillard & McHugh, 2019). Ideally, it refers to a prepared
environment, which is aesthetically pleasing and child-sized, containing Montessori
materials that isolate a particular characteristic for a child to work with another in a given
mixing aged setting and egresses in mixed age groupings. These pedagogical aspects
considered a scientifically designed child-centered education system make children
instinctively self-disciplined and make them develop intellectual rigor, emotional
equilibrium, and social kindliness. A thorough and rigorous compilation of evidence on the
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academic and nonacademic outcomes of Montessori education is not very much available
(J. Randolph et al., 2023).

Research on the effect of Montessori education on children’s academic and non-
academic outcomes has not been published in one systematic review. The primary research
question was whether or not Montessori education impacts academic and/or non-academic
outcomes of children. The secondary questions were whether the outcomes of Montessori
education on academic and/or non-academic domains were found in either experimental or
quasi-experimental designs only and whether the source of Montessori education, i.e. public
or private, moderated the outcomes. The review was conducted in accordance with the
PRISMA procedures addressing quantitative original research articles comparing academic,
social-emotional, or behavioral outcomes of children receiving Montessori with those
receiving other education, published in peer-reviewed journals, and examined education in
the United States.

3.2. Waldorf Education

Waldorf education is an alternative form of education created by Rudolf Steiner in
the early 20th century. Steiner’s views on education stemmed from a philosophy known as
Anthroposophy, which described a view of the universe that explained how man was meant
to become enlightened. The Waldorf system tries to illuminate children’s minds by
structuring learning in a unique way. Waldorf education is fundamentally different from
public education in that it does not rely on textbooks or standardized testing. Appropriately
qualified and trained teachers lead discussions with experiential lessons. Teachers are
expected to stay with their class until eighth grade, to form a continual bond between
children and educators. This bond assists in teaching children in a way appropriate to their
maturity level. Any given lesson is broken up into a variety of subjects, infusing mainly
artistic, social, and humanistic topics into any subject of study (Zepeda, 2018). An in-depth
look into the Waldorf method of teaching is both unique and informative.

This research paper delved into a lesser-known yet vastly different form of education
that serves as a stark contrast to public schooling: Waldorf education. Waldorf education,
while still expensive, provides an experience that is unique and refreshing compared to
public education. This experience has and will continue to benefit students who fit the
Waldorf system. The research conducted, while limited to the Tri-County area, provides
insight into the American alternative education system. The efforts to elucidate one
alternative education method served its purpose, but more could be done to expand the
research of alternative education forms. Knowledge of alternative education methods is
important for providing students with a learning experience that suits them. If more parents
were aware of the Waldorf education experience, they may want to place their child in that
system because it suits their needs, strengths, and weaknesses. Future and current teachers

ISSN 2277-3630 (online), Published by International journal of Social Sciences &
Interdisciplinary Research., under Volume: 14 Issue: 06 in June-2025
2 2 1 https://www.gejournal.net/index.php/IJSSIR

Copyright (c) 2025 Author (s). This is an open-access article distributed under the terms of
Creative Commons Attribution License (CC BY). To view a copy of this license,
visit https://creativecommons.org/licenses/by/4.0/




[JSSIR, Vol. 14, No. 06. June 2025

should also increase their understanding of alternative education methods. Teachers may
find aspects of Waldorf education useful, especially the focus on project-based and
experience-based learning.

3.3. Unschooling

Unschooling, a child-led education form, develops in 1960s. has an influence, but the
main purpose of his publishing became another form for alternative education. Unschooling
has become an innovative, radical, and liberatory education movement. It is also a
controversial part of contemporary homeschooling choice. The word unschooling a student-
led, interest-driven, life-long learning method of non-coercive, non-curriculum-based
education. It does not support coercive education or the superficial presentation of
knowledge from textbooks, lectures, or curricula. The learning is led only by the learner.
The scope of unschooling constantly enlarges since . Unschoolers can now be found
worldwide where parents are committed to a child-led, choice-driven life-long education.
In the early 1990s, parents of unschools lived close to each other during the days of co-ops
and support groups. Today there can be unschoolers living in an isolated suburb.
Unschooler families want to gather and connect with more like-minded people. Although
unschoolers worldwide are good at some form of connection in the forms of listservs,
websites, chat rooms, and e-mail groups, there is this pervasive need to meet “one another
face to face. Many families want to enjoy the unschooling lifestyle while also participating
in group social activities and mutual support. Not every unschooler can realistically build
an inclusive, non-allergic community spontaneously. Simply articulated worldviews and
the unschooling lifestyle often do not mix well with inferences from diverse unschoolers’
life experiences. Unschooled youth confronted with schooling and non-homeschooling
contexts testify to legitimate community-bound social dilemmas . Some people feel
uncomfortable to answer: “What do you do?” As in trying to explain the boundaries of the
unschooling movement, descriptions in terms of degrees of freedom work relatively well.
This wider scope framed the research question of possible cultural differences between
unschooling choice families using comparative case studies.

3.4. Online Learning Platforms

The continually increasing necessity of supplemental education and the
implementation of online platforms to cater to it have resulted in numerous opportunities
for students who were previously unable to avail of academic help, despite vast financial
disparity. It has become evident that the removal of human educators and the addition of
Al increases the speed at which students receive grades and formative, prognostic, and
summative feedback. However, there is a signal lack of rigor in automated platforms;
despite their quickness, a poorly constructed platform that asks students to drag and drop
icons instead of being prepared for class calculus, will not do much to improve their
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education. That said, if one, or even a few, classes are being video streamed, there would be
far less focus on one student; attendance could not be checked and questions ignored. One
could not expect many clarifying questions or conversations about process, as would
happen in a more intimate setting. The setup at home usually entails greater distraction,
which in the long run could be far more detrimental to studying. This, in combination with
investing heavily into inaccessibility, means that if an automated platform is being used,
language barriers could have drastic effects. Completely English texts would flummox even
a nattily-brain-stuffed student. Despite this, such problems are solvable, with one-to-one
classes. Quizzes are currently worded questions designed to check for understanding; one
that asks only 1, which would let students know how they are doing without having to toil
through an entire paper, could greatly motivate students. Such a method seems a great fit
for languages; tools rely heavily on the visual and comparing. Uptake is, however, slow,
which leads to the onset of boredom. There exists much room for improvement, it must be
said.

Supplemental education, in contrast to formal schooling, could be defined as
academic help given to a student that augments their learning experience. This service is in
high demand; currently, large corporations offer preparation courses for a large sum, the
cost of which would trouble many a parent. As such, a vast amount of the territory has been
vacated for smaller players, such as test prep centers; this includes a small office in your
neighborhood that arranges group teachers for students, or regards their structure similarly
to those of a coaching class. Broadly speaking, these centers incorporate the teacher-taught
model; a teacher delivers a one-to-many session, which could be video streamed or in-
person conducted, prices ranging from 300 rupees to thousands. In such cases, if the tutored
language is lesser spoken, there would be more chance and access for interaction. More
attractively recently, there are corporate platforms dedicated to learning; they usually cover
the same hole as the previous ones. However, medium is always an issue; courses are
usually in native English. Millions of students use online means to study; the amount of and
ability to participate in such courses have exploded in flexibility; for every video or mail
against the backdrop, an ad could have been unfavorable to the cause. Prices here mean that
for online supplemental education, the cost to the user is usually lesser. Most platforms offer
such education free, within a few limits. All other things being equal, this would augment
learning. Understanding is augmented due to such resources being without destination
constraint or time; meaning that this could be studied in a team-going bus if everyone got
united on chem. It could be personalized, as with platforms getting recommendations could
work out their own likes and dislikes. A vast variety is here available to build up individual
study habits; should one decide for extended study, practice could be reduced to a smaller
number of subjects. Continuing from the previous point of online quizzes, this could enable
a retailer to build their own accumulator on understanding, being taught chapter after a
chapter.
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As with everything good, there exist challenges; automation produces greater
boundaries for dubiousness. It in itself could give far more distraction; lying on your bed
with a mobile device playing in one hand and watching a video with another could be
treated as a caffeine buzz. These in turn, a self-grading quiz could be added to such courses,
which would greatly aid the retailer, should the provision rise to speed. On a larger front,
the productivity of such quizzes could be improved by giving a cap on runs. There are
deadlines; courses usually offer the option of completion after which certificates are
provided. If deadlines are not fulfilled, the course could time-out. As far as test prep
coaching is considered, this model is usually followed; in such online coaching, grades are
rarer. This process refers to programs that teach everything from writing to cooking; also
ignored, this is a starkly aware, if somewhat simpler one. All consideration-driven private
platforms degrade the performance of students from lesser resource backgrounds.

3.5. Democratic Schools

Literature regarding school governance advocacy for the inclusion of students and
parents in the school decision-making process is epitomized by democratic schools, where
students have a significant voice in how the school is run, accountability to the individual
student, and a culture of respect for all community members. In general terms, democratic
schools comprise schools where students enjoy a variety of freedoms of choice and where
accountability to students is exercised when these freedoms are misused. Democratic
schools thus comprise schools where respect governs interactions between students,
teachers, and parents. This aspect of respect includes equity —equality of respect for all
community members despite their different characteristics. When exploring the importance
of alternative schools in the educational system, non-conventional methods are sometimes
framed in oppositional frames against traditional methods. This perspective precludes the
understanding of the rich variety of existing schools and systems, and particularly of schools
that incorporate the most controversial forms of alternative education. Informally governed
for-profit schools, self-directed schools, democratic schools, and free schools might
occasionally comprise unorthodox approaches to educational content. However, they are
not oppositional to traditional education as such, only to specific forms or implementations
of it. Thus, outside of this oppositional framework, the influence of democratic schools as
alternative models is analyzed. This analysis conducted by considering (i) the principles of
schooling that democratic schools embody and to which they contribute, and (ii) their
challenges as schools and contributors to the educational system in general. The
consideration is conducted by juxtaposing and analyzing two exemplary schools —one in
Israel and one in the UK and with the help of philosophical theories regarding respect and
democracy. The persuasive power of inclusivity and respect in the school community, the
assumptions regarding the character of students, and the significant influence on students
and parents overcoming initial skepticism regarding students” ability to govern themselves
as demonstrated in the Galilee school are described. Then, the limitations of democratic
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schools with respect to accountability to parents, teachers, and society are discussed,
drawing parallels with critiques directed toward democracy in general (Williams et al.,
2009).

4. Benefits of Alternative Education

There are many benefits of alternative education including smaller class sizes,
individuality, strong relationships, and the feeling of a second chance. Some people are
better learning through one on one time with a teacher instead of in big groups sitting at a
desk. In alternative schooling, teachers are able to get to know their students and their
individual needs in a classroom; this is more difficult in public school systems where
students sit quietly at desks and may not be called on for days (H. Francis, 2014). Alternative
schools don’t just provide small class sizes, but they provide individualized opportunities
for students to learn and get their education that would not typically be available in
traditional public schooling. Teachers are able to discover the best ways to help students
understand and learn material instead of just feeding them the information and moving on.
Teachers will encourage students to keep trying to understand concepts as they discover
their own ways of learning. Strong relationships are another benefit of alternative education.
Students don’t need to put on the tough guy act to try to look good to their peers. People
may fail classes or forget to do their essays and rehabilitation, but the teachers are more than
just teachers; they are friends. Relationships are constantly being developed as trust is being
built on one common ground: knowledge. Students grow together and are given second
chances to learn and understand what they need. They are there to help each other build
confidence and succeed.

The challenges of alternative education systems include teacher bonding, awkward
and complicated student body connections, and a lack of motivation or desire to come to
class. In some cases, teachers do not make an effort to connect with students or get to know
them; this leads to some mutual disdain and a struggle for respect. As in any education or
service job, if there is not a good teacher-students dynamic, learning could be very difficult.
With smaller schools, there would ideally be less drama; however, once a problem starts, it
spreads like butter on warm toast. There is a large likelihood of situations blowing out of
proportion due to lack of trust, people talking behind backs, and misunderstanding
situations. A person may talk about another student not being present in their discipline or
not studying the day before a test, and suddenly that student is being gossiped about and
ridiculed all over the school. This is not to condemn students for having feelings, but instead
to show how difficult trusting another student can be. The environment is often chaotic, and
many fail to see the need for school.

4.1. Personalized Learning
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Personalized learning is an instructional method focused on addressing the need for
every student to be uplifted and challenged in school. The personalized education
movement is gaining traction at the national policy level with widespread efforts and
initiatives from local and state education systems. Recent reports highlight how the
personalized learning movement is rapidly changing the educational landscape, with a
definite urgency to learn how to best support schools in these efforts (Friis, 2017). Following
this investigation of various alternative methods of schooling, it became clear that
personalized learning is an approach that could positively impact all students in today’s
classroom.

Personalized learning is a student-focused approach to learning that creates ways for
students to have greater responsibility than ever over their learning. In contrast to the
standard cookie-cutter classroom seen in many schools today, this instructional method
emphasizes the importance of teachers knowing their students on an academic and personal
level while meeting the students where they are in order to help each individual student
grow. Personalization has been described in many different ways: as differentiated
instruction, developmentally appropriate practice, supportive communities, and so forth.
While developmentally appropriate practices and supportive communities are integral to
personalized education, this project emphasizes the pervasive use of differentiated
instruction to support a culture of collaboration and discussion among students and
teachers in secondary language arts.

Each perspective is unique and valid in its own right, yet there are some
commonalities seen throughout all definitions of personalized learning. For one, the
definitions show the belief emphasized by the movement that every student deserves to be
recognized, respected, and encouraged to extend their learning, acknowledging that all
students can learn but not in the same way. Personalized learning is also focused on
providing individual students the time, opportunities, and supports they need to
demonstrate literacy and learning; a strong content knowledge in language arts; and the
skills and dispositions of literate citizens in a global society. Finally, like education in
general, personalized learning is a journey with no single destination but rather evolving
practices that are conceptually similar but never identical.

4.2, Fostering Creativity

There is no denying the fact that creativity is important for children to acquire in their
early development years. It is often considered as the ability to generate original and
appropriate ideas. Creativity is emphasized in children’s learning and development in
almost every preschool curriculum. In addition, it is believed that creativity is innate and
can be developed through teachers’ appropriate guidance in the process of preschool
education. Basically, fostering children’s creativity can be considered with three aspects:
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values, strategies, and difficulties. In other words, teachers’ perspectives toward creativity
and the abilities to make use of strategies were explored regarding the same theme. Also,
aiming to search for trivial yet prevailing difficulties in the aspect of creativity, the research
in this section shows what these preschool teachers are currently practicing, what barriers
they are encountering, and how they regard children’s creativity in term of its value (Huang,
2018).

Children’s creativity was firstly regarded as open-mindedness in the aspect of human
nature. The open-mindedness required individuals to have self-confidence,
adventurousness, and positive attitudes, which were deemed vital to creativity. Self-
confidence emphasized children’s trust in themselves and acting in accordance with this.
Self-confidence was believed to be encouraged first by parents and then reinforced in
kindergarten. It was essential for children’s creativity since it enabled children to express
their own thoughts. Self-confidence gave children the courage to raise questions and
opinions by themselves. In contrast, it was easy for children who were not confident or full
of doubt to remain silent and follow the group.

Teachers’ perspectives toward creativity concerns the importance and the reflections
of creativity that participants think it important to teach children in preschool education.
All of the interviewees/common participants considered that creativity is important to be
acquired by children. They thought creativity is important for children to learn and
development in several aspects. It helps children to think out of the box toward world and
things around. It encourages them to try to find creative and diverse ways to solve
problems. Creativity makes it easy to generate original yet appropriate ideas and behaviors.
The emphasis is put on generating creative ideas during pretending play. Areas of multiple
intelligences such as mathematical-logical, verbal-linguistic, musical, interpersonal, spatial-
visual, bodily-kinesthetic, intrapersonal and naturalistic can enhance creativity
development.

4.3. Flexible Learning Environments

Accessible learning spaces, such as flexible learning environments (FLEX), in schools,
are increasingly designed and implemented as part of major educational infrastructure
reforms. Such spaces, designed for sharing and innovation, incentivize co-creation, and
broaden social interaction and educational participation beyond single classrooms. These
new school design features promote open-plan classrooms or innovation spaces with
integrated furniture, tools, and technology. FLEX learning environments complement
contemporary pedagogies like inquiry-based learning, project-based learning, and play-
based learning, which rely more on collaborative knowledge co-construction, genuine
participation, creativity, and learner autonomy, rather than traditional teacher-led
presentation. As innovative large-scale educational projects evolve, research into
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pedagogical changes in relation to redesigned or newly constructed FLEX learning
environments is increasingly recognized as crucial to the success of such investments. While
globalization assumes a general design language for contemporary education
environments, there is great local variation in social, cultural, institutional, historical,
material, and political contexts, which likely shapes the conception and realization of
innovative environments. Recent years have seen a growing global emphasis on the need
for educational reforms, including improved learning spaces. Such innovations are often
accompanied by major investments in physical school infrastructures, which are presumed
to stimulate holistic educational change. Research in this area is increasingly prevalent,
particularly into redesigning conventional learning spaces into open-learning environments
termed flexible learning environments, or FLEX. Such environments are post-modern, open-
plan spaces built for groups instead of individuals (Campbell et al., 2013). Although flexible
learning environments in schools are newly emerging, they are popularly assumed to allow
for co-creation and broadening social interaction and educational participation beyond
single classrooms (Hickey et al., 2020).

4.4. Focus on Life Skills

The lack of life skills has been noted as a major problem among public school
graduates. According to (Ann Meyer, 2015), these students are often woefully unprepared
to function, being faced with the rigors of higher education or the job market. In a sense, life
skills are not taught or translated into a form that makes them usable in the new
environments. Most students, even after high school, are guided in thought and action (at
least to some extent) by their parents. And, when the time comes for advanced schooling or
employment, some students really experience what it means to be “on their own”. This is
when they often feel lost, feel that nothing they had previously learned is of value, feel
inadequate, and begin to think every high school graduate is ill-equipped for the real world.
In contrast, having a curriculum that teaches life skills prepares students to understand and
analyze their environments, process the knowledge they receive, and perceive how to
respond. In addition, appropriate curriculum empowers students to think critically about
situations, and respond with agency, rather than simply reacting or being swept along by
forces beyond their control.

After spending nearly 40 hours learning and discussing skills integral to their future,
students in the Life Skills class at Richland High School were better prepared to enter high
school. A curriculum was designed that transitioned to high school as Good Luck! It was
intended to be a survey of skills necessary to make it through the high school grind, save
for the academic skills that were taught in other classes. Topics planned encompassed
presentation, study, time management, organization, goal setting, listening, and
journalism/communication. Evidence collected included attendance records for the newly
established class, anecdotal notes recorded in class, samples of Lynx-linked newsletters, and
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focus group interviews with students, teachers, and the Principal of RHS. The Life Skills
Curriculum was positively received by both students and teachers alike ((Finch Brown,
2019)).

4.5. Cultural Relevance

Cultural relevance is often articulated in the language of DOK growth, wherein
“different levels of difficulty are categorized according to complexity” (Hesch, 1999). It is
also marked by a specific political realignment (or reallocation) of power in the
learner/teacher relationship. Power shifts from traditional/structural dimensions —such as
textbook supremacy or teacher dictates to where and how meaning(s) is/are made—to
notions of student-centeredness grounded in student culture, experience, voice, and prior
knowledge. Content/basis of schooling and/or criteria/standards of individuation and
acculturation are thus decoupled from dominant constructions. Principally, knowledge
blocks are renegotiated through a continuous accountability of pace, development, and
direction. There emerges a conception of schooling in which metacognition becomes
conscious, as well as a sense of agency wherein the hand of STATE, which at some intervals
shapes the cognitive dispositional network associated with schooling, is made visible.

The text reconstructs analogue scenes from a teacher education program in a
Canadian inner-city setting. The scenarios illustrate how content-field reallocation is
realized through a pairing of the particular with non-domination. Hortatories are
constructed in the language of cultural consent active/triggering dissonance where teachers’
in-service ‘failure’ engenders renewed possibilities. Furthermore, an analysis of the
narrative, intersected by political and teacher education analyses, suggests that power is not
simply a commodity to be acquired or retained but an outcome of strategies and tactics
where the mutual and shifting relations through which it is produced, sustained, and
reallocated are formed —specifically “the relations of intentional activity”. As such, cultural
relevance is delineated as a constructive/engendering practice or a system of intertwined
precepts, procedures, judgements, and technologies where knowledge acquisition becomes
reciprocal and open-ended. A boundary is drawn around what is rendered
possible/impossible in the cultural and material palettes using the analogue settings as raw
material.

5. Conclusion

Alternative schools, like their public counterparts, are required to carry out
developmentally appropriate programs designed to support the full range of student
learning styles and abilities. Although there are developmentally appropriate public schools
that follow individualized approaches to education, many are fairly prescriptive and do not
lie far outside the mainstream Norm-Referenced Testing Model. Many alternative schools
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in the United States and Canada originally began as smaller private institutions with
specialized programs. But, since commitment to choosing alternatives to public schools is
no longer uniform, some alternatives have been co-opted into large organizations like the
establishment public school systems. Unfortunately, many of these general-purpose
alternative schools have become indistinguishable from their public counterparts. In most
cases, teachers are similarly restricted in their choices of curriculum and instructional
design. However, since many of the barriers to education ignore the alternative visions of
learning environments, it was not anticipated that the meanings of “alternative” would need
to be articulated (C. Hartman, 1980). In the beginning years of this developmental model, it
was principally the schools’” podium for communicating messages about educational
philosophy, instructional design, general capabilities of students and teachers, special
programs, parental involvement opportunities, and school-community relations. Board,
school and curriculum, and teachers’ expectations were also touched upon. In any
discussions regarding best practices in popularizing the philosophies and practices of
alternatives, little consideration was given to the question of how various instances of
“alternative” school came to be “other” than mainstream public school. In particular, little
attention was devoted to those factors affecting formal variation in schooling, those
practices that were traditional and less affected by attempts at reform, more in line with the
dominant school narratives. Where mainstream public schools are largely bureaucratic
organizations regulated by division of labor and hierarchical control, most alternative
schools are organic organizations, determining their purpose through communication with
those they serve. The principal role of the “alternative” is not a direct comparison against
public schooling. Rather, alternative schools may make an important contribution to future
educational theory and practice stemming from their example of small-scale, internal
regulation of school improvement. It is precisely that regard of potential that has been
overlooked and deserves further investigation.
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